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Abstract  

The social structure of Indian society was significantly impacted by the introduction of 

colonial education under British rule. Originally created to further the objectives of the 

British Empire, it resulted in the founding of educational institutions and schools with an 

English curriculum that disseminated Western ideals. Although this system was essential to 

colonial government, one of its unforeseen outcomes was the revelation of long-standing 

caste-based inequality. Social reform movements emerged as a result of colonial education, 

and influential reformers like Dr. B.R. Ambedkar, Jyotirao Phule, and Raja Ram Mohan Roy 

used education as a means of bringing about social change. While Phule and Ambedkar 

concentrated on the advancement of lower castes and women's education, Roy's Brahmo 

Samaj advocated for social equality and the outlawing of customs like Sati. Despite its early 

control-oriented design, colonial education ultimately became a powerful force for social 

transformation, upending the inflexible caste and gender social systems in Indian culture. 

Keywords: Colonial Education, Social Reform, British Rule, Caste System, Raja Ram Mohan 

Roy, Jyotirao Phule, Dr. B.R. Ambedkar, Social Inequality, Anti-Caste Movements. 

1. INTRODUCTION 

Vasco-da-Gama's arrival on the Calicut coast in 1498 marked the beginning of colonial 

encounters in India. The French, Dutch, and British were among the three European nations 

that travelled to India as merchants, much like the Portuguese. They all traveled to India to 
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build their fortified commercial hubs, or factories, and they kept defense forces in place to 

protect these forts. India's middle ages ended with the arrival of the Europeans. There were 

many conflicts between the various colonial powers, and the whole subcontinent, which was 

controlled by several kingdoms, formed alliances with the Europeans. Political 

reorganizations throughout the first century of colonialism led to the Dutch's complete 

ejection from India and the French and Portuguese losing their power in South India to small 

areas.  

 

Figure 1: Portuguese Conquest OfIndia 

The English controlled the entire subcontinent, yet the Portuguese controlled Goa, Daman, 

and Diu until December 19, 1961, and the French controlled Pondicherry, Karaikal, Mahe, 

and Yanam until July 1, 1963, when they joined the Indian Association. It's a good idea that 

training specialists and other social researchers allude to present day Indian instruction as an 

English inheritance, considering that the English controlled most of the subcontinent among 

the three frontier drives and fostered a strategy to propel Indian schooling. There are a few 

insightful discussions over the English impact on training in contemporary India. Even the 

current educational system is heavily influenced by the British educational paradigm. As a 

result, we will examine in depth the changes that occurred in India when the British 

introduced modern education.  
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Education was a "contested terrain" in colonial India, as British authorities engaged in 

negotiations with various Indian social groupings. Colonial regimes undoubtedly sought to 

use education to control their Indian people. However, a variety of Indian reformers 

established their own organizations starting in 1848, sometimes working with the new 

colonial administration and other times opposing it. Existing disparities in schooling were 

revitalized, upended, and changed. Caste and gender traditions placed distinct barriers to 

formal education on individuals in pre-colonial South Asia. The most severe exclusions were 

experienced by untouchable populations. Thus, the anticaste radicals' plan to increase 

educational opportunities concurrently pledged to empower underprivileged pupils and 

openly question the caste and gender social system. Writers have underscored the difficulties 

of composing pioneer "accounts from underneath" and the "hushing" of inferior populaces 

inside the interpretive systems of postcolonial and inferior examinations. Be that as it may, 

one prominent illustration of subalterns coordinating for social change in a colonized country 

is the early enemy of standing development in Western India. Ladies and different activists 

from lower financial classes started to lay out schools for different inferior networks. They 

meant to make a public voice for the shudraatishudra, the working, serving, and distant 

stations, through common society sorting out, writing, theater, and instruction. An 

extraordinary viewpoint on the course of schooling system-working in pilgrim India might be 

acquired by exploring inferior instructive governmental issues and their assessments of 

instructive improvement all through imperialism. It features the numerous and unpredictable 

social repercussions of frontier tutoring. Besides, it helps with grasping the ascent of an 

inferior sociopolitical development that formed India's political innovation in the twentieth 

100 years and was condemning of both expansionism and tip top patriotism. 

2. LITERATURE REVIEW  

Bhatet.al. (2023)studied the impact of historical prejudice and how to overcome it to provide 

a more truthful portrayal of the past. The writers determined the causes of historical bias, its 

effects on historical comprehension, and the methods used to combat it. Using a mixed-

methods approach that included a review of the literature, interviews with academics and 

historians, and historical narrative analysis, the study discovered that political and cultural 

agendas, the limitations of the evidence at hand, and the viewpoints and biases of historians 

all contributed to historical bias. Adopting a more inclusive and varied approach to historical 
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study, combining many viewpoints and sources, and admitting past injustices and their 

impact on oppressed communities were among strategies for overcoming this prejudice. 

Agrawal, S. (2021)centered on the leaders of the Indian Freedom Struggle from a historical 

perspective, emphasizing how their acts were responses to the social, political, economic, and 

religious injustices that were prevalent at the period. The work of Dr. Bhimrao Ambedkar, a 

key player in social change and the integration of Dalits into the general population, was 

specifically studied. Ambedkar's educational theory and its significance in nation-building 

were long overlooked, despite his widespread recognition as a social reformer. The report 

noted his hostility to the prevailing nationalist rhetoric and urged a more thorough 

examination of his educational beliefs and their impact on the process of nation-building. 

Shukla and Dash (2020)discussed the effects of colonialism on Indian social work, 

particularly the lack of autonomy to native social institutions and the excessive dependence 

on linear conceptions of social transformation. According to the writers, colonialism had a 

negative impact on India's village development practices, women's empowerment, family 

welfare, health, and environmental preservation. They advocated for the resurrection of 

traditional social practices and institutions, suggested that social work education in India be 

Indianized, and provided methods for enhancing social work's independence and applicability 

in both domestic and international settings. 

Kanna and Rakesh (2023)examined how English education has changed in India throughout 

time, from the colonial era to the present. The research determined the major players, 

organizations, and laws influencing the development of English education, such as post-

colonial governments, Indian reformers, and colonial administrators. It looked at how English 

education affected society and culture, how it contributed to the emergence of Indian 

nationalism, and how important it is now in postcolonial India. The writers emphasized the 

value of maintaining regional languages and cultures while highlighting the benefits of 

English education, including better employability, access to global information, improved 

communication skills, and higher self-confidence. 

Ellis (2020)examined India's educational history, an area characterized by controversial 

discussions on the influence and function of Western knowledge on colonial educational 



 

91 | P a g e  
 

practices. The research looked at how colonial education was utilized to support the British 

colonial narrative—which Indians themselves contest—that colonialism was a gift of 

goodwill to India. However, within the last three decades, the discipline has evolved to a 

more sophisticated view, emphasizing how gender, caste, religion, geography, and class 

interact in both Indian and British educational systems. In highlighting the richness of Indian 

educational history and the variety of perspectives and hierarchies involved, the research 

recognized colonialism as one of many power dynamics engaged in the transmission of 

knowledge. 

3.  COLONIAL EDUCATION AND ITS IMPACT ON SOCIAL 

TRANSFORMATION IN INDIA 

In India, colonial control was exploited by the British. Their control over the "native" people 

of India has never been the same. A fresh, inventive road toward westernization in all areas 

was established by British culture, manner of life, architecture, and creative advancements. 

However, the beneficial aspects of the kindhearted generals or lords were set aside as British 

authority grew more brutal and agonizing. According to Ramachandra Guha, the British were 

drawn to India by their disgusting interest in textiles, gold, and spices, which subsequently 

permanently altered Indian society. Indian art and everyday life were impacted by British 

control in addition to the country's political and economic circumstances. 

Education 

The English import of the press in India prompted Indians reconnecting with their 

consecrated texts and Western science and reasoning. This prompted the restoration of 

sanctuaries, mosques, and the foundation of schools, papers, and conversation social orders. 

In the eighteenth hundred years, training was given by Sanskrit "Tol" or "Madrasa"s of 

Muslims, with no guidance given to young ladies. Schools were bound to Brahmans and 

Banias and were normally outside, showing perusing, composing, math, records, and a few 

physical and innate sciences basics. 

English schooling essentially changed India, bringing Western thoughts and framing the 

establishment for the staggering advancement saw in Bengal during English rule. Regardless 
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of organization troubles compelling Indians to learn English for the rest of the eighteenth 100 

years, English was neither spoken nor perceived. A few first class Indians learned English to 

peruse and compose sensibly well. 

 

Figure 2: Early Colonial education  

Raja Rammohan Roy, one of the persuasive figures in English schooling, mentioned for 

English training for general Indians. He accepted that Sangscrit schools under 

Hindoointellectuals offered just current information, which would just load the young with 

linguistic comforts and supernatural qualifications of minimal reasonable use to the current 

society. He likewise contended that the Sanskrit language is perplexing to such an extent that 

very nearly a lifetime is important for its ideal obtaining. 

Macaulay's Minutes of 1835 pondered Rammohan Roy's perspectives Sanskrit and Arabic 

schooling, expressing that Indians can't be instructed utilizing their native language and that 

they are poor and discourteous. He contended that the most accommodating method for 

utilizing reserves dispensed for scholarly improvement was to give "English Instruction." 

 

Figure 3: Raj Rammohan Roy   
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English training changed Indian life in governmental issues, financial aspects, strict, and 

moral life. It empowered individuals to think in more extensive terms and comprehend the 

lessons of sacred writings, giving them the boldness to wreck malicious frameworks in 

Hinduism like youngster marriage and sati. 

Education Of Women 

In her book "Almond Eyes, Lotus Feet," Shalini Devi Holkar examines the existence of ladies 

in castles, featuring their absence of actual work because of their pride and purdah, a strict 

practice that came from Muslims. Regal ladies were instructed on decorum, regard for older 

folks, unassuming discourse, and ideal execution of pujas or strict ceremonies. They likewise 

educated solah Srinagar, the sixteen specialties of excellence and enhancement. 

The English taught young fellows underlined the significance of ladies' proficiency and 

training, yet additionally communicated despair about satisfaction whenever wedded to an 

ignorant spouse. They joined strict change social orders and urged their spouses to go to 

public gatherings. The "ladies'" question turned into a consuming issue for metropolitan and 

working class Indians, with Hindu ladies and their homegrown world at the focal point of 

discussions over frontier innovation and native home and everyday life. 

English taught men from various religions composed homegrown writing for ladies in 

magazines, books, and manuals in different dialects, prompting interior family battles and 

intergenerational clashes. This prompted the finish of more established ladies' power over day 

to day life. Old native Hindu traditions characterized ladies as a different and mediocre class, 

encouraging their control to the home's internal quarters and denying education. The new 

male centric society portrayed homegrown reformulations as the companionate marriage of a 

couple, with the most recent idea of a common organization turning into the center of 

everyday life. As accomplices, they really focused on the elderly folks, family, workers, 

visitors, and poor people. 

 

 



 

94 | P a g e  
 

4.  PRE-BRITISH EDUCATIONAL SYSTEMS AND THE SHIFT UNDER 

COLONIAL RULE 

In his examination of education in colonial India, he made a remark on the social context of 

education. Hence, pre-British Indian civilization, which had existed for millennia, had a 

scientific culture, as noted by Desai (1976: 135–136). Its primary sources of income were 

handicrafts and agriculture, which required knowledge of astronomy, agronomy, 

mathematics, and mechanics. The science of medicine was also present in pre-British Indian 

civilization.Due to the limited economic growth of pre-British Indian civilization, there was 

little scientific information that it had acquired”. 

 

 

Figure 4:Pre-British Educational Systems 

Desai (1976) investigates two confusions about pre-English Indian culture: the public jerk 

case of Arya Samaj and the English ethnocentric judgment on Indian culture. The Arya 

Samaj glorified India's past, guaranteeing that all information, logical, social, and profound, 

was accomplished by the Aryans and deified in the Vedas. Desai contends that this guarantee 

depends on obliviousness and the socio-authentic molding of information. 

Macaulay's view on Indian culture is scrutinized for excusing it as a mass of odd notion. In 

pre-English India, not entirely settled by station, with Brahmins having the honor to procure 

both strict and common information. Everyday citizens had vernacular schools that showed 

perusing, composing, and rudimentary science, as well as conferring strict instruction. 
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The aim of education in pre-British India was not to develop a rationalist outlook, but to 

make pupils staunch Hindus or Muslims. The introduction of modern education was a 

progressive act of British rule, despite the socio-historical condition. 

5.  THE ROLE OF DIFFERENT COLONIAL POWERS IN SHAPING EDUCATION 

The structure, accessibility, and content of educational systems in India were significantly 

shaped by the various colonial powers. Western-style education was introduced under British 

colonial authority with the intention of producing a class of educated Indians who could help 

run the British Empire. In order to train public officials and maintain colonial rule, the British 

educational system placed a strong emphasis on Western science, English language 

proficiency, and European literature. Although the spread of Western ideas was greatly aided 

by missionary schools and establishments like as the Fort William College, which was 

established in 1800, education was still mostly out of reach for women and members of lower 

castes. In contrast, Christian missionary education was highly valued by the Portuguese 

throughout their time in Goa and other coastal regions. With schools predominantly serving 

Portuguese-speaking elites and providing little possibilities for the indigenous people, their 

educational practices were primarily designed to convert. Additionally, the Portuguese 

imposed greater centralized control over education, which limited wider access. In contrast, 

the French, especially in Pondicherry during their early colonial era, had a more progressive 

view of education. Compared to Portuguese or British colonial education, French colonial 

education was more comprehensive and concentrated on the liberal arts. However, the French 

educational system was mostly limited to a select privileged group, much as the Portuguese. 

All things considered, every colonial power had a unique impact on Indian education, 

affecting not just the curriculum but also its accessibility and organization, which in turn 

complicated the nation's social structure. 

6.  THE EMERGENCE OF ANTI-CASTE AND SOCIAL REFORM MOVEMENTS 

THROUGH EDUCATION 

In colonial India, the rise of social reform and anti-caste movements via education was 

crucial in upending long-standing caste-based injustices. Despite being created with imperial 

goals in mind, the British colonial education system unintentionally revealed the caste 
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system's inequalities and set the stage for social transformation. Reformers like Dr. B.R. 

Ambedkar and Jyotirao Phule understood the need of education in improving underprivileged 

populations, particularly the Dalits, or untouchables. For instance, Ambedkar, who would go 

on to become a prominent supporter of Dalit rights, believed that education was an essential 

instrument for social emancipation, while Phule founded schools for lower castes. 

Anti-Caste and Social Reform Movements 

Throughout the 19th and early 20th centuries, a number of significant groups and reformers 

arose that fought for women's education, gender equality, and the rights of the 

underprivileged and untouchable castes. 

❖ The Brahmo Samaj (Founded in 1828 by Raja Ram Mohan Roy) 

Raja Ram Mohan Roy, considered the father of the Indian Renaissance, was a central figure 

in advocating for the reform of Hindu society through education. He criticized the rigid caste 

system and worked towards the abolition of practices like Sati (the burning of widows). Roy 

thought that education had the ability to subvert caste-based social institutions, especially 

when it came to scientific knowledge and logical reasoning. The Brahmo Samaj promoted the 

idea of social equality, encouraged the education of women, and denounced caste 

discrimination. 

❖ The PrarthanaSamaj (Founded in 1867 by Atmaram Pandurang) 

Another reformist movement centered on social change in Maharashtra, the PrarthanaSamaj 

was influenced by the Brahmo Samaj. It aimed to implement educational and social changes, 

especially with regard to gender equality and caste. This movement, which emphasized the 

value of education for the marginalized groups in society, including as women and 

untouchables, was linked to leaders like Jyotirao Phule and Dr. B.R. Ambedkar. 
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Figure 5: Atmaram Pandurang 

❖ The SatyaShodhakSamaj (Founded in 1873 by Jyotirao Phule) 

One of the most well-known social reformers who aimed to eradicate caste prejudice via 

education was Jyotirao Phule. In order to better the lot of the lower castes and advance the 

education of women and Dalits, he founded the SatyaShodhakSamaj. Phule promoted the 

education of women, who had historically been barred from formal education, and 

established schools for children from lower castes. In addition, his writings criticized 

Brahminical domination and highlighted the need of an inclusive educational system that 

might strengthen underprivileged groups. 

 

Figure 6: Jyotirao Phule 
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❖ The Indian National Congress (INC) and the Anti-Caste Movement 

The INC was established in 1885 with the primary goal of achieving political independence 

from the British, but it soon developed into a significant forum for social change. Mahatma 

Gandhi was one of many Congress leaders who supported the anti-caste campaign. A key 

component of Gandhi's drive to end untouchability and improve the lot of the lower castes, 

particularly via education, was the concept of Harijan, or children of God. He urged the 

untouchables to pursue education and develop their independence. 

❖ The Dalit Movement and Dr. B.R. Ambedkar 

The primary drafter of the Indian Constitution and a pivotal player in the Dalit (formerly 

untouchable) struggle was Dr. B.R. Ambedkar. Ambedkar highlighted the value of education 

for Dalits, understanding that their freedom from the repressive caste system depended on 

their ability to get an education. Being a highly educated individual, Ambedkar opposed caste 

prejudice in both Hinduism and society at large. In 1956, as part of a larger push to end the 

caste system, he created the "Scheduled Castes Federation" and became a Buddhist. He 

thought that the only way Dalits could attain social equality and justice was via education. 

 

Figure 7: Dr. B.R. Ambedkar 

❖ The Self-Respect Movement (Founded in 1926 by Periyar E.V. Ramasamy) 

In Tamil Nadu, Periyar's Self-Respect Movement had a particularly significant impact. 

Through education and self-respect, it sought to dismantle caste barriers and advance the 

rights of those from lower castes. Periyar argued for the advancement of secularism and 

rationality as well as the dismantling of the caste system. He advocated for the education of 
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the poor, especially Dalits, and the integration of women into the mainstream of society and 

education while criticizing the dominance of Brahminical culture. 

7.  CONCLUSION  

The British colonial education system had a significant influence on social change in India. 

English schools were founded and Western ideas were disseminated as a result of its initial 

emphasis on advancing imperial objectives. English education became a vehicle for social 

transformation and administration, thanks in large part to the efforts of missionary schools 

and establishments like Fort William College. However, anti-caste and social reform 

movements were sparked by the system's unexpected effects, such as the revelation of caste 

disparities. Reformers like Dr. B.R. Ambedkar, Jyotirao Phule, and Raja Ram Mohan Roy 

understood the ability of education to subvert long-standing social mores. While Phule and 

Ambedkar concentrated on the advancement of lower castes and women's education, using 

education as a tool to fight gender inequality and caste-based discrimination, Roy's Brahmo 

Samaj promoted social equality and the elimination of customs like Sati. Therefore, colonial 

education served as a vehicle of social transformation and reform even if it was first used as a 

weapon of control. 
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